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Abstract 
Teachers assume several key roles in the language classroom: as educators transmitting knowledge, as 
facilitators assisting students with their learning, and as motivators inspiring students to achieve their 
language goals, to name a few. As any one teacher is unlikely to possess the full range of 
characteristics suggested in the literature, it seems important to explore what individual class groups of 
learners believe are the characteristics most beneficial to their language learning. In addition, how 
about these language learning group teachers’ perspectives? Do language learners and their teachers 
hold similar views? Are there any discrepancies in their viewpoints? If so, would these discrepancies 
affect learning effectiveness? These are some questions this research project aims to answer. 
9 language teachers and their class groups (a total of 10 groups, 287 students) from a language 
university in southern Taiwan participated in this study. Questionnaire results from student 
questionnaire were collated with data from their language teachers to discover points of agreement and 
divergence. The result shows that both language learners and their teachers believe in the importance 
of good command of L2. However, language learners care more about their relationship with the 
teachers (e.g., whether they are treated fairly, with respect), whereas language teachers believe that 
their professional teaching knowledge and the ability to update and reflect most important. This gap in 
the viewpoints may cause unmet expectations which ultimately affect learning effectiveness. This 
research ends with some practical suggestions for language teachers in the classroom.  
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1. Introduction 
Current literature has listed several characteristics that good language teachers should possess. For 
instance, Chen (2010), Chen et al. (2012) suggested that caring for students, making classes interesting 
and being in charge in the classroom essential, while Harmer (2008) suggests that good language 
teachers should have sufficient knowledge of the language and be able to effectively explain the use of 
the language to their students. Sufficient knowledge of the language was also emphasized in the study 
by Arikan and his colleagues (2008) in Turkey. In addition, studies from Grundy et al. (2005), Mullock 
(2003), and Hay Mcber (2000) all suggest the importance of teachers’ ability to understand students’ 
needs and be able to bring inspiration to motivate student. There is no doubt that teachers play a key 
role in the language classroom, not only as someone who transmits knowledge, but also as someone 
who inspires and motives students to learn and achieve their language learning goals.  
Anecdotal evidence heard during my own teaching experience within the higher education environment 
points to students believing their teachers play a crucial role in their language learning experience. 
However, students’ ideas vary widely about the characteristics “good” language teachers should 
possess. Some students believe that teachers shall possess excellent English language skills, while 
others respond more favorably to teachers who are humorous and friendly. Some may expect teachers 
to be strict and teach them sufficient English test taking skills in order to pass certified English exams 
while others expect teachers to be just like their friends. As any one teacher is unlikely to possess the 
full range of characteristics to fulfill students’ expectations, it seems important to explore what the 
majority of college students’ believe are characteristics most beneficial to their language learning 
experience. Understanding students’ perceptions could lead to addressing issues surrounding such 
perceptions.  
And what of teachers’ own perceptions of good language teachers? Chang (2012) conducted a 
preliminary study on TESOL teachers’ perspectives on “good” language teachers. Even though only 
two teachers participated in the study, they actually have very divergent views on the characteristics of 
good language teachers. This paves the groundwork of the need to explore this issue in a larger scale 
and expand the research participants to both language teachers and their class groups. When the divide 
in perceptions is wide, teachers’ best efforts to teach according to the ways they themselves deem vital 
may yield little results. Thus, students’ learning effectiveness might suffer. In Chang’s (2016) later 
work, discrepancy between 2 language teachers and their class groups on the characteristics of good 
language teachers was indeed identified. The study supported the notion that the quandary in a 
language classroom would occur when a significant gap exists between teachers’ perceptions of good 
language teaching and students’ perceptions of what makes a good language teacher (Chang, 2016, p. 
2). However, Chang’s study (2016) focused only on 2 class groups and their teachers. Current study 
expanded on this earlier study and gathered data 9 class groups and their teachers, in an attempt to 
better uncover college teachers’ and students’ perceptions of the characteristics good language teachers 
should possess.  
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To sum up, this study has several key purposes: 
 To investigate university language class groups’ perceptions of what makes a language teacher 
a “good” one.  
 To investigate university language teachers’ perceptions what makes a language teacher a 
“good” one.  
 To identify any gaps between university language class groups’ and language teachers’ 
perceptions of what makes a language teacher a “good” one. 
In order to achieve the above purposes, following research questions are proposed: 
1. From university class groups’ perspective, what are the important characteristics of “good” 
language teachers? 
2. From university language teachers’ perspective, what are some important characteristics of 
“good” language teachers? 
3. Are there any gaps between teachers’ and learners’ perceptions of the characteristics “good” 
language teacher should possess?  
 
2. Literature Review 
2.1 Good Language Teachers 
For language learners to achieve a desirable learning outcome, language teachers play a crucial role in 
the classroom. “Good” teachers, or in some literature defined as “effective teaching practices” 
(Tavakoli & Baniasad-Azad, 2017), is the basis of a successful language learning experience. However, 
defining good language teachers can be a complex matter since it is not something that can be 
comprehensively dealt with easily. Borg (2006) conducted a classic research, in which he identifies 
certain characteristics of good language teachers that are distinctive from teachers of other subjects. 
The teacher research participants in his study point out that language teachers are unique from teachers 
of other subjects, due to the nature of the subject (language is more practical and relevant to life), 
contents of the teaching (wide scope and complexity), teacher – learner relationship (more 
communication), teachers’ characteristics (creativity, enthusiasm are essential), and so on (p. 24). 
Particular on teachers’ characteristics, Harmer (2008, p. 23) also elaborates that good language teachers 
should “have interesting things to say in class or they should be passionate and enthusiastic in their 
teaching”. In addition to personal characteristics, Ur (2012) also points out the importance of 
professional development. In her book, Ur (ibid.) touched upon the issue by stating that a good 
language teacher should continue engaging themselves in personal reflection, collaborative discussion 
with colleague’s and value student feedback  
Empirically, several research studies were conducted to further explore this issue. Tavakoli and 
Baniasad-Axad (2017) in Turkey, examining teachers’ conceptions of effective teaching and their 
teaching practices using a mixed-method approach. The study concluded that student-focused (e.g., 
creating positive or friendly, relaxed atmosphere, using various teaching strategies to gain students’ 
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interests, engaging students in learning process) and being a professional learner being a subject expert, 
stay with current research, being prepared for the classes, having up-to date knowledge) as the most 
important aspects. The study further recommends to include students’ conceptions of effective teaching 
too, because “when a teacher and his or her students have opposing views about what should occur in 
the classroom, the students may lack confidence in the teachers’ ability. With confidence, motivation 
and effective learning are unlikely” (p. 14). 
Other than exploring good language teachers’ characteristics from teachers’ points of views, some 
researchers explore this issue from language learners’ perspectives. For instance, Prodromou (1991) 
asks his language learner research participants to write an essay on their expectations of good language 
teachers. Some examples discussed in the paper are friendly, educated, and having a close relationship 
to students. Similar ideas were expressed in Barnes and Lock’s (2010) study in South Korea, which 
examines South Korean university students’ beliefs about the attributes of effective foreign language 
teachers. Their study identified that having a good rapport with the students (e.g., using student names, 
making over efforts to help students), showing enthusiasm and preparation in their teaching, and 
professional delivery (teaching) techniques are essential. All in all, these different sources of literature 
point to a clear fact that there is no simple answer to define good language teachers. Good language 
teachers can be viewed from various angles and “very different people make good teachers for very 
different reasons” (Prodromou, 1991, p. 3).  
To synthesize the characteristics mentioned in the literature discussed above, most characteristics 
mentioned by these researchers can be categorized into the following main areas (Chang, 2012, 2016): 
A. Professional knowledge on L2 (e.g., knows the subject matters) 
B. Professional knowledge on teaching skills (e.g., be able to materials in an easily 
understandable way) 
C. Teacher-learner relationship (e.g., knows and understand student’s needs, strengths and 
weaknesses) 
D. Personality (e.g., be patient) 
E. Reflection and improvement (e.g., keep up-to-date in knowledge and skills) 
While some studies focus on exploring these characteristics from language learners’ points of views 
and some from language teachers’ points of views, it may be valuable to explore this issue from both 
parties. Very few research study focus on exploring the gaps between teachers’ viewpoints and the 
learners. This study is an attempt to achieve this goal. 
 
3. Research Methodology 
3.1 Research Design and Instrument 
This research adopts a mixed method research design – collecting both quantitative questionnaire data 
and qualitative interview data. The data of this research was collected at a private language university 
in southern Taiwan. A questionnaire (see Appendix 1) with 34 Likert scale items was distributed to 9 
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class groups, approximately 300 college students to garner these students’ perceptions about the 
characteristics good language teachers possess which they deem vital. Also, 30 questionnaires were 
distributed to language teachers, out of which 10 valid questionnaires were returned. This sample pool 
is a convenience sample since the researcher was working at this research site during the research study 
and had access to groups of students that suited the selection criteria of this research study.  
All the Likert scale items in the questionnaire derived from the literature discussed in the literature 
section (see section 2.1) These 34 items are categorized into 5 main categories: 
A. Professional knowledge on L2 (e.g., statements No. 1, 7, 21) 
B. Professional knowledge on teaching skills (e.g., statements No. 6, 12, 24) 
C. Teacher-learner relationship (e.g., statements No. 2, 15, 19) 
D. Personality (e.g., statements No. 8, 16, 30) 
E. Reflection/Update the knowledge (e.g., statements No.11, 29, 33) 
In addition to these 34 Likert scale items, 3 more questions were included in this questionnaire. 
Questions No. 35 asks the respondents to write a statement about good language teachers that were not 
mentioned in the questionnaire. Question No. 36 asks the respondents to choose one item that they 
think is the most characteristic of good language teachers while question No. 37 asks them to elaborate 
on the reasons of their choice. All the items in various categories are mixed in the questionnaire without 
any apparent order. The pilot version of the questionnaire was given to some freshman students taking 
English courses at the university in November, 2015. The Cronbach’s alpha was checked for the 
consistency and reliability of the closed-ended items. Any value under .80 was removed and the 
remaining items in the current questionnaire all reach .85. Any unclear instructions or wordings were 
revised in the final version of the questionnaire. 
The second phase of the data collection is conducting semi-structured interviews of selected 
participants who expressed willingness to participate in interviews in the questionnaires. 3 language 
teachers and 1 student participated in the semi-structured interviews. This process helped me clarify 
some issues in the questionnaires and further explore their perspectives on the characteristics of good 
language teachers. 
3.2 Research Participants 
The research participants were 9 EFL teachers a university in southern Taiwan, with the English classes 
they were teaching (10 class groups, approximately 300 students) during the time of the data collection. 
All these English teachers were teaching 1-2 general integrative-skills English courses during the time 
of the study (each course is either 4 or 6 hours per week). Most of these teachers have been teaching 
these courses for at least 2 years and are experienced in teaching university students English. They are 
all from Taiwan and speak fluent English. As for the student participants, they are the students at a 
university gathering together for a compulsory 5-hr integrated skills English class. Students from 
various departments are divided into various English classes (Levels 1-7) relative to their English 
proficiency level. Level 1 classes comprise students with the lowest English proficiency level 
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according to their College Student English Proficiency Test (CSEPT) score obtained by students at the 
beginning of the semester. 
 
4. Research Findings and Discussions 
4.1 Research Question 1 
Question: From various college class groups’ perspective, what are the important characteristics of 
“good” language teachers? 
287 valid questionnaires were received from students (a total of 9 class groups). The raw data was 
entered into SPSS for statistical analysis. The questionnaire respondent had to evaluate 34 Likert scale 
items (regarding good language teachers) with the ratings from 1 (not important) to 4 (very important). 
The Cronbach alpha internal consistency of these multi-item statements was checked and reached the 
satisfactory level (alpha = .936). Table 1 below shows the descriptive data of these Likert scale items. 
From these students’ points of views, the following 5 statements are the most important ones: 
1. Statement No. 5 (Mean 3.76) - A good language teacher should be fair to every student. 
2. Statement No. 2 (Mean 3.74) - A good language teacher should treat students with courtesy 
and respect. 
3. Statement No. 4 (Mean 3.65) - A good language teacher should have proper skills or 
techniques to know how to motivate his/her students. 
4. Statement No. 3 (Mean 3.64) - A good language teacher should have a thorough knowledge of 
the language (e.g., grammar, vocabulary, etc.) 
5. Statement No. 16 (Mean 3.63) - A good language teacher should be patient. 
6. Statement No. 1 (Mean 3.63) - A good language teacher should have accurate pronunciation 
and intonation when speaking the language. 
Out of these 6 statements, the top 2 statements both belong to the category of teacher-student 
relationship. It is apparent that from these language learners’ points of views, teachers’ being fair and 
respectful is what they believe vital to their learning experience. Then, 2 other statements are related to 
professional knowledge on L2 – language teachers should know the language they are teaching (e.g., 
grammar, vocabulary) well.  
 
Table 1. Student Participants’ Descriptive Data of Likert Scale Items 
 N Min. Max. Mean Std. 
Q5 285 1 4 3.76 .518 
Q2 285 2 4 3.74 .472 
Q4 285 2 4 3.66 .489 
Q3 285 2 4 3.65 .499 
Q16 285 2 4 3.63 .538 
Q21 283 2 4 3.61 .523 
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Q1 285 2 4 3.61 .523 
Q7 285 2 4 3.61 .550 
Q8 285 1 4 3.60 .571 
Q6 285 1 4 3.57 .563 
Q9 284 2 4 3.57 .557 
Q29 285 1 4 3.53 .578 
Q17 285 2 4 3.52 .579 
Q13 284 1 4 3.49 .597 
Q27 285 2 4 3.49 .579 
Q22 285 2 4 3.47 .642 
Q30 285 1 4 3.44 .623 
Q20 285 2 4 3.42 .586 
Q31 285 1 4 3.41 .658 
Q33 283 1 4 3.39 .656 
Q26 285 1 4 3.34 .666 
Q10 285 1 4 3.29 .693 
Q19 282 1 4 3.26 .732 
Q28 284 1 4 3.25 .716 
Q34 285 1 4 3.22 .644 
Q12 285 1 4 3.20 .677 
Q23 283 1 4 3.18 .732 
Q25 285 1 4 3.12 .749 
Q11 285 1 4 3.11 .683 
Q15 284 1 4 2.96 .746 
Q14 285 1 4 2.85 .750 
Q24 285 1 4 2.76 .830 
Q18 283 1 4 2.36 .878 
Q32 285 1 4 2.20 .829 
Valid N 272     
 
On the other hand, the statement that receive the lowest mean scores are: 
 Statement No. 32 (Mean 2.23) - A good language teacher should be able to use the latest 
technology in teaching. 
 Statement No. 18 (Mean 2.39) - A good language teacher will use the L2 to conduct the class. 
 Statement No. 24 (Mean 2.78) - A good language teacher should use particular methods and 
techniques in teaching. 
Incidentally, all these three statements are from the category of professional knowledge on teaching 
skills. It appears that from students’ viewpoints, teachers’ professional knowledge on their teaching 
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skills are not as important as their fair, respectful relationship with students and also their outstanding 
L2 skills. 
Questionnaire question No. 36 asked the respondents to choose one statement that they find the most 
important. As Table 2 below indicates, the following 3 statements receive the most votes: 
No. 27 (10%) – A good language teacher should teach language adapted to students’ language 
proficiency levels. 
No. 13 (8.4 %) – A good language teacher should understand students’ needs, strengths and 
weaknesses. 
No. 16 (6.4%) – A good language teacher should be patient. 
Statement No. 27 and 13 both belong to the category of “professional knowledge on teaching skills” 
while statement No. 16 is related to the teacher’s personality. This result seems a bit contradictory with 
the Likert scale items results, which indicate that the lowest three mean score items are belong to the 
category of professional knowledge on teaching skills. 
 
Table 2. Student Participants’ Descriptive Data of Questionnaire Question No. 36 
 Frequency Percent Valid Percent Accumulative Percent 
Valid 27 25 8.7 10.0 10.0 
  13 21 7.3 8.4 18.4 
  16 16 5.6 6.4 24.8 
  1 14 4.9 5.6 30.4 
  5 13 4.5 5.2 35.6 
  2 13 4.5 5.2 40.8 
  22 13 4.5 5.2 46.0 
  29 12 4.2 4.8 50.8 
  3 12 4.2 4.8 55.6 
  14 12 4.2 4.8 60.4 
  31 12 4.2 4.8 65.2 
  4 11 3.8 4.4 69.6 
  8 9 3.1 3.6 73.2 
  28 7 2.4 2.8 76.0 
  26 7 2.4 2.8 78.8 
  12 7 2.4 2.8 81.6 
  30 5 1.7 2.0 83.6 
  25 5 1.7 2.0 85.6 
  17 4 1.4 1.6 87.2 
  15 4 1.4 1.6 88.8 
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  24 4 1.4 1.6 90.4 
  18 4 1.4 1.6 92.0 
  9 4 1.4 1.6 93.6 
  7 3 1.0 1.2 94.8 
  20 3 1.0 1.2 96.0 
  21 2 .7 .8 96.8 
  23 2 .7 .8 97.6 
  35 2 .7 .8 98.4 
  6 1 .3 .4 98.8 
  34 1 .3 .4 99.2 
  33 1 .3 .4 99.6 
  10 1 .3 .4 100.0 
  Total 250 87.1 100.0   
Missing  99 37 12.9     
Total 287 100.0     
 
4.2 Research Question 2 
Question: From college teachers’ perspective, what are some important characteristics of “good” 
language teachers? 
10 valid questionnaires were received from language teachers. The raw data was also entered into SPSS 
for statistical analysis. The Cronbach alpha internal consistency of these multi-item statements was 
checked and reached the satisfactory level (alpha = .915). Table 3 below shows the descriptive data of 
these Likert scale items. From these language teachers’ points of views, the following 4 statements are 
the most important ones: 
1. Statement No. 27 (Mean 3.70) - A good language teacher should teach language adapted to 
students’ language proficiency levels. 
2. Statement No. 2 (Mean 3.70) - A good language teacher should treat students with courtesy 
and respect. 
3. Statement No. 6 (Mean 3.60) - A good language teacher should have the persistent urge to 
upgrade herself/himself. 
4. Statement No. 3 (Mean 3.60) - A good language teacher should have a thorough knowledge of 
the language (e.g., grammar, vocabulary, etc.) 
As the results indicate, only statements from the category of “personality” are not listed here. The 
above four statements each is from the category of “professional knowledge on teaching skills”, 
“teacher-learner relationship”, “reflection/update the knowledge”, and “professional knowledge on L2”. 
This seem to illustrate that these language teachers from various aspects of “good” language teachers 
equally important.  
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Table 3. Teacher Participants’ Descriptive Data of Likert Scale Items 
  N Min Max Mean Std. 
Q27 10 3 4 3.70 .483 
Q2 10 3 4 3.70 .483 
Q6 10 3 4 3.60 .516 
Q3 10 3 4 3.60 .516 
Q33 10 2 4 3.50 .707 
Q28 10 3 4 3.50 .527 
Q25 10 3 4 3.50 .527 
Q21 10 3 4 3.50 .527 
Q17 10 3 4 3.50 .527 
Q10 10 2 4 3.50 .707 
Q8 10 3 4 3.50 .527 
Q5 10 2 4 3.50 .707 
Q30 10 3 4 3.40 .516 
Q26 10 3 4 3.40 .516 
Q4 10 3 4 3.40 .516 
Q31 10 3 4 3.30 .483 
Q13 10 3 4 3.30 .483 
Q9 10 2 4 3.30 .675 
Q1 10 3 4 3.30 .483 
Q20 10 3 4 3.20 .422 
Q23 9 3 4 3.11 .333 
Q29 10 2 4 3.10 .568 
Q16 10 2 4 3.10 .738 
Q7 10 2 4 3.10 .568 
Q34 10 2 3 2.90 .316 
Q22 10 2 4 2.90 .738 
Q19 10 2 4 2.90 .876 
Q12 10 2 4 2.90 .568 
Q11 10 2 3 2.90 .316 
Q15 10 1 3 2.30 .675 
Q14 10 2 3 2.30 .483 
Q32 10 1 3 2.20 .632 
Q24 10 1 4 2.10 .876 
Q18 10 1 3 1.80 .789 
Valid N  9         
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Questionnaire question No. 36 asked the respondents to choose one statement that they find the most 
important. As Table 4 below indicates, only one statement (No. 8 - A good language teacher should 
have passion in language teaching) stands out – 33.3 % language teachers chose this statement. This 
statement is under the category of teachers’ “personality”. The result from this question combined with 
the Likert scale items results indicate that language teachers deem the five categories regarding “good” 
language teachers’ discussed in the literature review section are all vital. 
 
Table 4. Teacher Participants’ Descriptive Data of Questionnaire Question No. 36 
  Frequency Percent Valid Percent Accumulative Percent 
Valid 8 3 30.0 33.3 33.3 
  20 1 10.0 11.1 44.4 
  17 1 10.0 11.1 55.6 
  31 1 10.0 11.1 66.7 
  27 1 10.0 11.1 77.8 
  26 1 10.0 11.1 88.9 
  33 1 10.0 11.1 100.0 
  Total 9 90.0 100.0   
Missing 99 1 10.0     
Total 10 100.0     
 
4.3 Research Question 3 
Question: Are there any gaps between teachers’ and students’ perceptions of the characteristics 
“good” language teacher should possess?  
Based on the questionnaire findings, the following points of agreement and divergence were 
discovered: 
 Points of Agreement 
One category that both language teachers and learners find important is having a good command on L2, 
i.e. having a thorough knowledge of the language (e.g., grammar, vocabulary, etc.). This does not come 
as a surprise since only being equipped with sufficient professional knowledge on L2 then qualify this 
person being able to teaching this language to others. 
In addition, there is one statement that both language teachers and learners deem vital - A good 
language teacher should treat students with courtesy and respect. This goes to explain that all human 
beings having the need to be respected and nobody would like to see this general rule to be violated in 
the classroom. However, exactly what kind of behavior is considered disrespectful? This could pose as 
an area of conflict in the classroom. 
 Points of Divergence 
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From the students’ perspectives, language teachers being fair, respectful, patient, and showing 
courteous are vital. They also expect teachers to understand their needs, strength and weaknesses. 
These are statements related to teacher-learner relationship. This shows that students care about their 
learning experience from personal experiences. They focus more on their feelings. On the other hand, 
they do not focus too much know teachers’ professional teaching knowledge, particularly whether the 
teachers upgrade or reflect their teaching or not. This could be due to the fact that students’ own 
feelings are the most straight-forward evidence they could follow in order to determine someone is a 
good teacher or not. The idea of a “good” teaching technique or whether the teacher aims to improve or 
update is too abstract for them. Hence, they only focus on what they personally know – how they feel 
in the classroom. 
On the other hand, teachers generally value the importance of their professional teaching knowledge 
and their ability to upgrade and reflect. For instance, good language teachers should be able to use the 
appropriate teaching methods according to their students’ language proficiency, and they should also 
have the persistent urge to upgrade themselves. This point was further emphasized by follow-up 
interviews with the language teachers. As they explained: 
“The most important thing of a good language teacher 
is to have sufficient professional knowledge in how to 
properly teacher students. Teachers should not always 
use one traditional approach to teach”. 
(Teacher May, interview date: 06/06/2017) 
“Other than gaining trust from the students, teachers 
should have sufficient knowledge in how to teach 
students effectively and how to motivate them properly 
in the classroom”. 
(Teacher Abby, interview date: 06/28/2017) 
Both questionnaire data an interview data suggested that teachers value the importance of professional 
teaching proficiency. In terms of personality, unlike what students believe that being patient is vital, 
language teachers deem having passion in their teaching is essential. Again, this is probably due to 
passion is too abstract for language students to detect, while teachers view that having passion 
motivates them to teach better in their classroom.  
4.4 Overall Discussion 
To synthesize all the research data, the following section present the main findings: 
A. Students define a “good” language teacher mainly from their feelings in the classroom 
(being treated fairly or with respect, etc.).  
It is clear that from students’ perspectives, they value something they are more familiar with in the 
classroom, i.e., something they can personally feel. They can clearly judge whether they are being 
respected or treated fairly or not, whereas they may not be so confident to judge teachers’ professional 
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teaching knowledge.  
B. Teachers define a “good” language teacher mainly from their professional teaching 
knowledge and the ability to reflect/update. 
On the other hand, from language teachers’ perspectives, they view that their professional teaching 
knowledge is the basic credentials they have as language teachers. Without it, they may not feel 
qualified at all as language teachers. Hence, this is something they pay more attention to mostly.  
C. Both language teachers and students believe having a good command of L2 is vital. 
Both students and language teachers value the importance of a good command in the target language as 
a language teacher. Having a good mastery of L2 vocabulary, grammar, pronunciation, etc. is agreed by 
both language teachers and students as something that is essential.  
To conclude, this study suggests to language teachers that their perspectives of effective language 
teaching may not fit with their students’ expectations. It is important to address this gap and educate 
their students on the potential differences. In addition, students focus a lot on the importance of being 
respected and treated fairly. Language teachers should show how this is achieved from various 
examples in the classroom to gain students’ trust, thus enhance learning effectiveness. 
 
5. Conclusion 
This study aims to explore characteristics of a “good” language teacher. As any one teacher is unlikely 
to possess the full range of characteristics suggested in the literature (e.g., motivate students properly, a 
good lesson planner, understand students’ strength and weakness, reflect and improve regularly, join 
professional community, etc.), it seems important to explore what individual class groups of learners 
believe are the characteristics most beneficial to their language learning. In addition, how about these 
language learning group teachers’ perspectives? Are there any gaps between language learners’ 
perspectives and their teachers? To this end, 9 language teachers and their class groups (a total of 10 
groups, 287 students) from a language university in southern Taiwan participated in this study. 
Questionnaire results from student questionnaire were collated with data from their language teachers 
to discover points of agreement and divergence. The result shows that both language learners and their 
teachers believe in the importance of good command of L2. Having a sufficient knowledge in the target 
language – grammar, vocabulary, pronunciation to name a few is essential without any questions. These 
findings are in collaboration with the results from the study of Arikan and his colleagues (2008) in 
Turkey.  
Another aspect language learners care a lot about is their relationship with the teachers (e.g., whether 
they are treated fairly or with respect). However, this importance is not shared among language 
teachers. The questionnaire and interview data suggest that language teachers believe that their 
professional teaching knowledge and the ability to update and reflect is the most important aspect. This 
gap in the viewpoints may cause unmet expectations which ultimately affect learning effectiveness. The 
researcher suggests that language teachers should acknowledge the importance of fairness and respect 
www.scholink.org/ojs/index.php/selt                Studies in English Language Teaching                   Vol. 8, No. 1, 2020 
34 
Published by SCHOLINK INC. 
in the classroom to gain language learners trust first. The teachers should also use every chance that is 
possible to demonstrate how fairness and respect is achieved with specific examples and sufficient 
explanations in the classroom. Once language learners trust their teachers, they are more likely 
appropriate teachers’ effort in their teaching. Only then, teachers’ professional teaching knowledge and 
strategies (e.g., motivate their students properly, choose the suitable materials according to the learners’ 
level, cultivate learner autonomy, etc.) can be appreciated. In addition, teachers should always sharpen 
their target language skills, improve vocabulary, writing, reading, etc., as a good command of the target 
language is considered an important aspect of a “good” L2 teacher by both language learners and their 
teachers. 
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Appendix 1 
Part A. Background Information 基本背景 
共英課程及上課時間 General English Courses and Class Time:  
□大一 (Freshman)   Level ___ 上課星期:______  時間:______________ 
□大二 (Sophomore)  Level ___ 上課星期:______ 時間:______________ 
□大三 (Junior)      Level ___ 上課星期:______  時間:______________ 
□大四 (Senior)      Level ___ 上課星期:______ 時間:______________ 
Part B. Please carefully read the following statements regarding your opinions of a good language 
teacher. Please rate your opinion from 1 to 4 and circle your answers.  
請仔細閱讀下列關於一位好的語言教師之敘述並從 1～4 當中圈選出你的意見 
1 -------------------------------2 ------------------------------------3-----------------------------4-------- 
Not important         a little important           important       very important 
不重要                一點點重要        重要           非常重要 
Statements  
敘述 
Your opinion  
你的意見 
1. A good language teacher should have accurate pronunciation and intonation when 
speaking the language. 一位好的語言教師應該要有正確的發音及語調。 
1    2     3    4 
2. A good language teachers should treat students with courtesy and respect.  
一位好的語言教師應該以尊重和禮貌的態度對待學生。 
1    2     3    4 
3. A good language teacher should have proper skills or techniques to know how to 
motivate his/her students. 
一位好的語言教師應該懂得適時運用教學技巧來激發學生的學習動機。 
1    2     3    4 
4. A good language teacher should have a thorough knowledge of the language (e.g. 
grammar, vocabulary…etc.) 
一位好的語言教師應該對該語言有充份的了解(例:文法,字彙) 。 
1    2     3    4 
5. A good language teacher should be fair to every student. 
一位好的語言教師應該要公平的對待每一個學生。 
1    2     3    4 
6. A good language teacher should have the persistent urge to upgrade herself/himself. 
一位好的語言教師應該積極地提昇自己的專業能力。 
1    2     3    4 
7. A good language teacher should be orally fluent in the language. 
一位好的語言教師應該可以十分流利地用該語言對話。 
1    2     3    4 
8. A good language teacher should have passion in language teaching. 
一位好的語言教師應該對教學有相當的熱誠。 
1    2     3    4 
9. A good language teacher should have the ability to interact with people. 
一位好的語言教師應該要有與人互動的能力。 
1    2     3    4 
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10. A good language teacher should seek help from faculty members or professionals 
to reflect and improve his/her teaching. 一位好的語言教師應該會時常和其他教師
或是專家的交流，以幫助自己成為更好的老師。 
1    2     3    4 
11. A good language teacher should have up-to-date knowledge and skills in teaching. 
一位好的語言教師應該要有最新的教學知識和技巧。 
1    2     3    4 
12. A good language teacher should know all kinds of teaching methods, techniques, 
and be able to use the most appropriate one for students. 
一位好的語言教師應該了解全部的教學法及技巧，並知道如何因材施教。 
1    2     3    4 
13. A good language teacher should understand students’ needs, strengths and 
weaknesses. 一位好的語言教師應該要了解學生的學習需求，長處及缺點。 
1    2     3    4 
14. A good language teacher should have a sense of humor.  
一位好的語言教師應該具備幽默感。 
1    2     3    4 
15. A good language teacher should be like students’ friends. 
一位好的語言教師應該要像學生的朋友般。 
1    2     3    4 
16. A good language teacher should be patient. 
一位好的語言教師應該要有耐心。 
1    2     3    4 
17. A good language teacher should reflect his/her teaching regularly and look for 
ways to improve. 一位好的語言教師應該定期反省自己的教學，並想辦法幫助自
己成為更好的老師。 
1    2     3    4 
18. A good language teacher will use the L2 to conduct the class  
一位好的語言教師會只用該語言（例：如英文）上課。 
1    2     3    4 
19. A good language teacher should be a good role-model. 
一位好的語言教師應該要成為學生的好榜樣。 
1    2     3    4 
20. A good language teacher should know how to grab students’ attention and 
maintain order in the classroom. 一位好的語言教師上課知道如何抓住學生的注意
力，並維時上課秩序。 
1    2     3    4 
21. A good language teacher should read the language well. 
一位好的語言教師要能夠讀懂並了解該語言。 
1    2     3    4 
22. A good language teacher should be able to explain the content of the class clearly 
so that students understand what’s being taught. 一位好的語言教師應該會把上課
內容解釋得非常清楚，使學生學習上沒有障礙。 
1    2     3    4 
23. A good language teacher should know its language culture well. 
一位好的語言教師要清楚該語言的文化。 
1    2     3    4 
24. A good language teacher should use particular methods and techniques in 
teaching. 一位好的語言教師應該用獨特的教法和技巧教書。 
1    2     3    4 
25. A good language teacher should teach students how to learn the language outside 
the classroom(teach language learning strategies) 一位好的語言教師應該要培養學
生自主學習之能力。 
1    2     3    4 
26. A good language teacher should provide activities that arouse students’ interest in 
learning language. 一位好的語言教師應該提供引起學生學習語言動機的活動 
1    2     3    4 
www.scholink.org/ojs/index.php/selt                Studies in English Language Teaching                   Vol. 8, No. 1, 2020 
37 
Published by SCHOLINK INC. 
27. A good language teacher should teach language adapted to students’ language 
proficiency levels. 一位好的語言教師應該根據學生的程度去進行教學。 
1    2     3    4 
28. A good language teacher should provide opportunities to use language through 
meaningful tasks and activities. 一位好的語言教師要多透過活動來提供能使用該
語言的機會。 
1    2     3    4 
29. A good language teacher should listen to student’s opinions and let them express 
themselves. 一位好的語言教師應該多聽學生的意見並讓他們表達自己的想法。 
1    2     3    4 
30. A good language teacher should be open to criticism. 
一位好的語言教師應該虛心接受對自己的批評。 
1    2     3    4 
31. A good language teacher should alleviate students’ anxiety in the class. 
一位好的語言教師應該減輕學生在課堂上的焦慮感。  
1    2     3    4 
32. A good language teacher should be able to use the latest technology in teaching. 
一位好的語言教師應該要能夠在教學中使用最新的科技。 
1    2     3    4 
33. A good language teacher should practice self reflection and self assessment in his 
or her professional learning. 一位好的語言教師對於他的專業學習應該要會自我
反省及自我評估。 
1    2     3    4 
34. A good language teacher should be aware of current research on teaching and 
learning and of resources available for professional learning. 一個好的語言教師應
該知道目前關於教學和學習的新趨勢以及可用於專業學習的資源。 
1    2     3    4 
35. Others 其他: _____________________________________________ 
(write down some ideas you have that’s not mentioned above) 
請寫下自己的意見（上列敘述沒有提到的部份） 
1    2     3    4 
36. Which statement above is the most important one for a good language teacher, in 
your opinion (only one choice)? 以上哪個選項對你而言是最重要的(不能複選)?  
No. ______ 
37. Why did you choose this one for question No. 36? Please explain your reasons. 承上題, 你為什麼選擇這
個選項? ____________________________________________________________________________ 
This is the end of the questionnaire. Thank you for your time. 問卷到此結束，謝謝你的參與 
 
*********************************************************************************** 
若您願意參與訪談，請勾下列選項並留下聯絡資訊，謝謝。 
□我願意參與 15 分鐘之一對一訪談  
我的 email 或是其他聯絡方式: ____________________________________ 
 
 
